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Introduction  

We wanted to put together a booklet that highlights each change in the EYFS so 

that you have a quick reference to each change. The seven areas of learning have 

been completely re-worded in the EYFS and so we have included a copy of the 

previous EYFS 2017 in italics at the beginning of each area of learning, so that 

you can clearly see each statement next to each other. 

 

Section 1 - The learning and development requirements  

6. Four guiding principles should shape practice in early years settings. These are:  

• every child is a unique child, who is constantly learning and can be resilient, capable, 

confident and self-assured  

• children learn to be strong and independent through positive relationships  

• children learn and develop well in enabling environments with teaching and support from 

adults, who respond to their individual interests and needs and help them to build their 

learning over time. Children benefit from a strong partnership between practitioners and 

parents and/or carers.  

• importance of learning and development. Children develop and learn at different rates. (See 

“the characteristics of effective teaching and learning” at paragraph 1.15). The framework 

covers the education and care of all children in early years provision, including children with 

special educational needs and disabilities (SEND). 

 

The areas of learning and development 

-Communication and Language 

April 2017 Previous  

Communication and language development involves giving children opportunities to 

experience a rich language environment; to develop their confidence and skills in expressing 

themselves; and to speak and listen in a range of situations 

EYFS September 1st 2021 

The development of children’s spoken language underpins all seven areas of learning and  

 



 

development. Children’s back-and-forth interactions from an early age form the foundations 

for language and cognitive development. The number and quality of the conversations they 

have with adults and peers throughout the day in a language-rich environment is crucial. By 

commenting on what children are interested in or doing, and echoing back what they say with 

new vocabulary added, practitioners will build children's language effectively. Reading 

frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, 

and then providing them with extensive opportunities to use and embed new words in a range 

of contexts, will give children the opportunity to thrive. Through conversation, story-telling 

and role play, where children share their ideas with support and modelling from their teacher, 

and sensitive questioning that invites them to elaborate, children become comfortable using 

a rich range of vocabulary and language structures. 

 

-Personal, Social and Emotional Development 

April 2017 Previous  

Physical development involves providing opportunities for young children to be active and 

interactive; and to develop their co-ordination, control, and movement. Children must also be 

helped to understand the importance of physical activity6, and to make healthy choices in 

relation to food 

EYFS 1st September 2021 

Children’s personal, social and emotional development (PSED) is crucial for children to lead 

healthy and happy lives, and is fundamental to their cognitive development. Underpinning 

their personal development are the important attachments that shape their social world. 

Strong, warm and supportive 9 relationships with adults enable children to learn how to 

understand their own feelings and those of others. Children should be supported to manage 

emotions, develop a positive sense of self, set themselves simple goals, have confidence in 

their own abilities, to persist and wait for what they want and direct attention as necessary. 

Through adult modelling and guidance, they will learn how to look after their bodies, including 

healthy eating, and manage personal needs independently. Through supported interaction 

with other children, they learn how to make good friendships, co-operate and resolve 

conflicts peaceably. These attributes will provide a secure platform from which children can 

achieve at school and in later life. 

 

-Physical Development 

April 2017 Previous  

Personal, social and emotional development involves helping children to develop a positive 

sense of themselves, and others; to form positive relationships and develop respect for others; 

to develop social skills and learn how to manage their feelings; to understand appropriate 

behaviour in groups; and to have confidence in their own abilities 



 

EYFS 1st September 2021 

Physical activity is vital in children’s all-round development, enabling them to pursue happy, 

healthy and active lives7. Gross and fine motor experiences develop incrementally 

throughout early childhood, starting with sensory explorations and the development of a 

child’s strength, co-ordination and positional awareness through tummy time, crawling and 

play movement with both objects and adults. By creating games and providing opportunities 

for play both indoors and outdoors, adults can support children to develop their core 

strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills 

provide the foundation for developing healthy bodies and social and emotional well-being. 

Fine motor control and precision helps with hand-eye co-ordination, which is later linked to 

early literacy. Repeated and varied opportunities to explore and play with small world 

activities, puzzles, arts and crafts and the practice of using small tools, with feedback and 

support from adults, allow children to develop proficiency, control and confidence. 

 

-Literacy 

April 2017 Previous  

Literacy development involves encouraging children to link sounds and letters and to begin to 

read and write. Children must be given access to a wide range of reading materials (books, 

poems, and other written materials) to ignite their interest 

EYFS 1st September 2021 

It is crucial for children to develop a life-long love of reading. Reading consists of two 

dimensions: language comprehension and word reading. Language comprehension 

(necessary for both reading and writing) starts from birth. It only develops when adults talk 

with children about the world around them and the books (stories and non-fiction) they read 

with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, 

involves both the speedy working out of the pronunciation of unfamiliar printed words 

(decoding) and the speedy recognition of familiar printed words. Writing involves 

transcription (spelling and handwriting) and composition (articulating ideas and structuring 

them in speech, before writing). 

 

-Mathematics 

April 2017 Previous  

Mathematics involves providing children with opportunities to develop and improve their skills 

in counting, understanding and using numbers, calculating simple addition and subtraction 

problems; and to describe shapes, spaces, and measure 

EYFS 1st September 2021 



 

Developing a strong grounding in number is essential so that all children develop the 

necessary building blocks to excel mathematically. Children should be able to count 

confidently, develop a deep understanding of the numbers to 10, the relationships between 

them and the patterns within those numbers. By providing frequent and varied opportunities 

to build and apply this understanding - such as using manipulatives, including small pebbles 

and tens frames for organising counting - children will develop a secure base of knowledge 

and vocabulary from which mastery of mathematics is built. In addition, it is important that 

the curriculum includes rich opportunities for children to develop their spatial reasoning skills 

across all areas of mathematics including shape, space and measures. It is important that 

children develop positive attitudes and interests in mathematics, look for patterns and 

relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice 

and not be afraid to make mistakes. 

 

-Understanding the World 

April 2017 Previous  

Understanding the world involves guiding children to make sense of their physical world and 

their community through opportunities to explore, observe and find out about people, places, 

technology and the environment 

EYFS 1st September 2021 

Understanding the world involves guiding children to make sense of their physical world and 

their community. The frequency and range of children’s personal experiences increases their 

knowledge and sense of the world around them – from visiting parks, libraries and museums 

to meeting important members of society such as police officers, nurses and firefighters. In 

addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster 

their understanding of our culturally, socially, technologically and ecologically diverse world. 

As well as building important knowledge, this extends their familiarity with words that 

support understanding across domains. Enriching and widening children’s vocabulary will 

support later reading comprehension. 

 

-Expressive Arts and Design 

April 2017 Previous  

Expressive arts and design involves enabling children to explore and play with a wide range of 

media and materials, as well as providing opportunities and encouragement for sharing their 

thoughts, ideas and feelings through a variety of activities in art, music, movement, dance, 

role-play, and design and technology 

 

 



 

EYFS 1st September 2021 

The development of children’s artistic and cultural awareness supports their imagination and 

creativity. It is important that children have regular opportunities to engage with the arts, 

enabling them to explore and play with a wide range of media and materials. The quality and 

variety of what children see, hear and participate in is crucial for developing their 

understanding, self-expression, vocabulary and ability to communicate through the arts. The 

frequency, repetition and depth of their experiences are fundamental to their progress in 

interpreting and appreciating what they hear, respond to and observe 

 

Section 2 - Assessment  

2.2. Assessment should not entail prolonged breaks from interaction with children, nor 

require excessive paperwork. When assessing whether an individual child is at the expected 

level of development, practitioners should draw on their knowledge of the child and their 

own expert professional judgement and should not be required to prove this through 

collection of physical evidence. 

 

The Reception Baseline Assessment RBA 

2.7. The Reception Baseline Assessment (RBA) is a short assessment, taken in the first six 

weeks in which a child starts reception.  

2.8. The statutory guidance for the administration of the RBA is set out in Annex B. The 

guidance covers all intakes in reception within an academic year including during autumn, 

spring and summer terms. 

 

The Early Years Foundation Stage Profile EYFSP 

29. the final term of the year in which the child reaches age five, and no later than 30 June in 

that term, the EYFS Profile must be completed for each child. This includes those children 

who, by exception, complete the EYFS in an Ofsted or childminder agency registered setting 

and who are due to start school in year 1 in the following academic year.  

2.10. The Profile provides parents and carers, practitioners and teachers with a well-rounded 

picture of a child’s knowledge, understanding and abilities, their attainment against expected 

levels, and their readiness for year 1. The Profile must reflect practitioners’ own knowledge 

and professional judgement of a child to inform discussions with parents and carers, and any 

other adults whom the teacher, parent or carer judges can offer a useful contribution. 

2.11. Each child’s level of development must be assessed against the early learning goals (see 

Section 1). Practitioners must indicate whether children are meeting expected levels of 



 

development, or if they are not yet reaching expected levels (‘emerging’). This is the EYFS 

Profile. 

* or if they are exceeding expected levels, (HAS BEEN REMOVED) 

 

Information to be provided to your local authority 

2.15. Early years providers must report EYFS Profile results to local authorities, upon 

request.12 Local authorities are under a duty to return this data to the relevant Government 

department. 

 

Section 3 – The safeguarding and welfare requirements 

Child protection 

3.4. Providers must be alert to any issues of concern in the child’s life at home or elsewhere. 

Providers must have and implement a policy, and procedures, to safeguard children. These 

should be in line with the guidance and procedures of the relevant local safeguarding partners 

(LSP). The safeguarding policy and procedures must include an explanation of the action to 

be taken when there are safeguarding concerns about a child and in the event of an allegation 

being made against a member of staff, and cover the use of mobile phones and cameras in 

the setting. To safeguard children and practitioners online, providers will find it helpful to 

refer to 'Safeguarding children and protecting professionals in early years settings: online 

safety considerations’ 13. 

 

Suitable people 

3.10. Ofsted or the agency with which the childminder is registered is responsible for checking 

the suitability of childminders, of every other person looking after children for whom the 

childminding is being provided, and of every other person living or working on any domestic 

premises from which the childminding is being provided, including requiring enhanced 

criminal records checks and barred list checks. Registered providers other than childminders 

and childcare on domestic premises must obtain an enhanced criminal records check in 

respect of every person aged 16 and over (including for unsupervised volunteers, and 

supervised volunteers who provide personal care22) who23:  

• works directly with children  

• lives on the premises on which the childcare is provided (unless there is no access to the 

part of the premises when and where children are cared for) and/or 

• works on the premises on which the childcare is provided (unless they do not work on the 

part of the premises where the childcare takes place, or do not work there at times when 



 

children are present) An additional criminal records check (or checks if more than one 

country) should also be made for anyone who has lived or worked abroad24. 

 

Disqualification 

3.15. A childminder, childminder assistant or a childcare practitioner working on domestic 

premises may also be disqualified because they live in the same household as another person 

who is disqualified, or because they live in the same household where a disqualified person is 

employed. If a childminder, childminder assistant or childcare practitioner is disqualified they 

may, in some circumstances, be able to obtain a ‘waiver’ from Ofsted. 

 

Staff qualifications, training, support and skills 

3.20. Providers must follow their legal responsibilities under the Equality Act 2010 including 

the fair and equal treatment of practitioners regardless of age, disability, gender 

reassignment, marriage and civil partnership, pregnancy and maternity, race, religion or 

belief, sex and sexual orientation. 

 

Staff child ratios 

-All providers (including childminders) 

3.28. In settings on the early years register, the manager must hold an approved33 level 334 

qualification or above and at least half of all other staff must hold at least an approved level 

2 qualification35. The manager should have at least two years’ experience of working in an 

early years setting, or have at least two years’ other suitable experience. The provider must 

ensure there is a named deputy who, in their judgement, is capable and qualified36 to take 

charge in the manager’s absence.  

3.29. Staffing arrangements must meet the needs of all children and ensure their safety. 

Providers must ensure that children are adequately supervised, including whilst eating, and 

decide how to deploy staff to ensure children’s needs are met. Providers must inform parents 

and/or carers about staff deployment, and, when relevant and practical, aim to involve them 

in these decisions. Children must usually be within sight and hearing of staff and always within 

sight or hearing.  

3.30. Only those aged 17 or over may be included in ratios if they are suitable, as in paragraphs 

3.9 to 3.11 (and staff under 17 should be supervised at all times). Suitable students on long 

term placements and volunteers (aged 17 or over) and staff working as apprentices in early 

education (aged 16 or over) may be included in the ratios if the provider is satisfied that they 

are competent and responsible.  



 

3.31. The ratio and qualification requirements below apply to the total number of staff 

available to work directly with children37. Exceptionally, and where the quality of care and 

safety and security of children is maintained, changes to the ratios may be made. This applies 

to all settings but childminders cannot have more than six children under the age of eight per 

adult providing care. For group settings providing overnight care, the relevant ratios continue 

to apply and at least one member of staff must be awake at all times. 

-Childminders 

3.42. At any one time, childminders (whether providing the childminding on domestic or non-

domestic premises) may care for a maximum of six children under the age of eight50. Of these 

six children, a maximum of three may be young children, and there should only be one child 

under the age of one. A child is a young child up until 1st September following his or her fifth 

birthday. Any care provided for older children must not adversely affect the care of children 

receiving early years provision.  

3.43. If a childminder can demonstrate to parents and/or carers and Ofsted inspectors or their 

childminder agency that the individual needs of all the children are being met, exceptions to 

the usual ratios can be made for example:  

• when childminders are caring for sibling babies, or  

• when caring for their own baby, or  

• to maintain continuity of care, or  

• if children aged three to five only attend the childminding setting before and/or after a 

normal school day51, and/or during school holidays, they may be cared for at the same time 

as three other young children. In all circumstances, the total number of children under the 

age of eight being cared for must not exceed six per adult. 

 

Health 

-Medicines 

3.45. The provider must promote the good health, including the oral health, of children 

attending the setting. They must have a procedure, discussed with parents and/or carers, for 

responding to children who are ill or infectious, take necessary steps to prevent the spread of 

infection, and take appropriate action if children are ill54. 

-Food and drink 

3.49. There must be an area which is adequately equipped to provide healthy meals, snacks 

and drinks for children as necessary. There must be suitable facilities for the hygienic 

preparation of food for children, if necessary, including suitable sterilisation equipment for  

 



 

babies’ food. Providers must be confident that those responsible for preparing and handling 

food are competent to do so. In group provision, all staff involved in preparing and handling 

food must receive training in food hygiene. In addition, section 4 of ‘Example menus for early 

years settings in England’ (see footnote 56) includes guidance on menu planning, food safety, 

managing food allergies and reading food labels, which staff preparing food will find helpful 

in ensuring that children are kept safe. 

 

Safety and suitability of premises 

-Smoking and vaping 

3.57. Providers must not allow smoking in or on the premises when children are present or 

about to be present. Staff should not vape or use e-cigarettes when children are present and 

providers should consider Public Health England advice on their use in public places and 

workplaces58. 

-Premises 

3.58. The premises and equipment must be organised in a way that meets the needs of 

children. Providers must meet the following indoor space requirements59 where indoor 

activity in a building(s) forms the main part of (or is integral) to the provision:  

• Children under two years: 3.5 m2 per child  

• Two year olds: 2.5 m2 per child  

• Children aged three to five years: 2.3 m2 per child 

Where the space standards are applied, providers cannot increase the number of children on 

roll because they additionally use an outside area. Forest and other exclusively (or almost 

exclusively) outdoor provision is not required to meet the space standards above as long as 

children’s needs can be met. For this kind of provision, indoor space requirements can be 

used as a guide for the minimum area needed. 

3.60. Sleeping children must be frequently checked to ensure that they are safe60. Being safe 

includes ensuring that cots/bedding are in good condition and suited to the age of the child, 

and that infants are placed down to sleep safely in line with latest government safety 

guidance61. Except in childminding settings, there should be a separate baby room for 

children under the age of two. However, providers must ensure that children in a baby room 

have contact with older children and are moved into the older age group when appropriate. 

 

 

 

 



 

Information and records 

3.70. Records must be easily accessible and available (these may be kept securely off the 

premises). Confidential information and records about staff and children must be held 

securely and only accessible and available to those who have a right or professional need to 

see them66. Providers must be aware of their responsibilities under the Data Protection 

Legislation 67 and where relevant the Freedom of Information Act 2000. 

 

Other legal duties 

3.80. The EYFS requirements sit alongside other legal obligations and do not supersede or 

replace any other legislation which providers must still meet. For example, where provision is 

taking place in maintained schools there is other legislation in place with which headteachers, 

teachers and other practitioners must comply with. Other duties on providers include:  

• employment laws;  

• anti-discriminatory legislation; • health and safety legislation;  

• data collection regulations; • duty of care. 

 

Annex A: Criteria for effective Paediatric First Aid PFA training 

6. The full PFA course should last for a minimum of 12 hours (excluding breaks) and cover the 

elements listed below in addition to the areas set out in paragraph 5 (the emergency PFA 

training elements outlined in paragraph 5 should be delivered face to face) 

 

 

 


